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Abstract
Within the context of global marketization and digital technology revolution, consumer dependent lifestyle has increased in the 
Korean society. How can we contribute ourselves to regenerating a community alterative to the anthropocentric, materialistic, 
and consumer based society? This study was a part of community-based education project supported by the Brain Korea 21 Plus 
Eco-Edu System Research Team in South Korea. This project aimed at giving parents the opportunity to rethink of their 
anthropocentric lifestyles, to be equipped with ecological knowledge, and to live a sustainable life. Data were collected 
throughout six months in 2013. With a joint collaboration of L child care center, we provide 10 sessions of community-based 
eco-pedagogical program. Data sources were 10 individual interviews, 3 group reflective collective interviews, seminar activities, 
reflective writings, and observation notes. Four gradual important changes were found. First, participants become aware of their 
prior human-centered lifestyle. Secondly, they experienced a perspective shift. This was the starting point for recognizing the 
interdependency between nature and humans. The experiential nature of continuous social discussion and individual reflection 
invites participants to challenge their fundamental thought and attitude about nature and life. Third, the health education 
promotes them to be critical food consumers. Finally, parents need to know how to make connections between ecological 
knowledge and action. We need to grasp that possibility in community-based education, including ecological education, health 
education, consumer education and education for the sustainable and life-circulated society. These gradual opportunities for 
community members, including parents, would be the source of important means of promoting ecological sensibility, knowledge, 
and eventually individual and social action.
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1. Introduction
Within the context of global marketization, digital technology revolution, and mass production and manufacture, 
consumer dependent lifestyle has increased in the Korean society. One of the crucial problems of our (possibly) 
already-habituated human-centered lifestyle is that we could be a main agent who unconsciously participates in the 
destruction of environment and ecosystem. How can we contribute ourselves to regenerating community alterative 
to anthropocentric, materialistic, and consumer based society? 
Ecological awareness and knowledge alone does not guarantee nature-centered lifestyle. Therefore education 
should be designed to promote their action. How can we, as educators, help community members, particularly, 
parents of young children hold a sustainable lifestyle? In Korea, there have been a continuous effort to help children, 
teachers, and parents be self-conscious of the ecological crisis on the globe and develop ecological awareness and 
their responsibilities. Eco-centered Early Childhood Education (in Korean educational journals, Eco-early 
Childhood Education is prevalently used) and Forest Kindergarten movement are successful examples in Korea.   
Community-based eco-pedagogy promotes both ecological consciousness and action of community members. 
The philosophical background came from nature-centered worldview. It is beyond the human-centered or 
environmental-friendly point of view. The meaning of “eco” in the Western paradigm corresponds to 
“environment.” Therefore, the discourse of ecological awareness has been focused on environmental consciousness 
and ecologically friendly action (Eryaman, Yalcin-Ozdilek, Okur, Cetinkaya & Uygun, 2010). The meaning of 
“eco” within the Eastern paradigm, for example, Eco-centered philosophy (Lim, 2006), is “nature.” Since, in this 
perspective, it is presumed that nature is located above human, life solidarity between nature and human is 
emphasized.
This research was a part of community-based eco-pedagogy project performed by the Brain Korea 21 Plus Eco-
Edu System Research team. 10 parent education sessions were provided. Through this program, parents have 
opportunities to rethink their human-centered lifestyles and explore ecological knowledge together for community 
change. Such an educational movement and practice have definitely contributed children and teachers’ awareness of 
the larger world, that is, nature. The purposes of this study were to investigate parents’ gradual development of 
ecological awareness and their action through the community-based eco-pedagogy. The overarching question of this 
study is described. 
1. What are the big changes of parents through the community-based eco-pedagogy program? 
2. Methodology
2-1. Brain Korea 21 Plus Eco-Edu System Research Project
The Brain Korea 21 Plus, funded by NRF (National Research Foundation of Korea), was implemented in 2013 for 
fostering future-oriented human resources and enhancing the research capabilities of graduate students in the 
knowledge-based global society of the 21st century. The focus of Brain Korea 21 Plus Eco-Edu System Research 
Team is to enhance the educational and research competencies of graduate school students in the department of early 
childhood education of Pusan National University and, at the same time, to make a real contribution to the local 
community. The central research theme is to build an Eco-Edu system for life solidarity of children, parents, schools, 
communities, and forest, that is, nature.  
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(Brain Korea 21 Plus Eco-ECE System Research Project, 2013, p.5)
Figure 1. The Introduction of Brain Korea 21 Plus Eco-ECE System Research
2-2. Community-based eco-pedagogy: Eco-centered Early Childhood Education
This study was a part of community-based education project supported by the Brain Korea 21 Plus Eco-Edu 
System Research Team. This project aimed at giving parents of young children the opportunity to rethink of their 
human-centered life styles, to be equipped with ecological knowledge and parenting competencies, and to live a 
harmonious and sustainable life. Within the program, 4 lectures, 3 workshops, and 3 activities were provided in the 
first phase. It was a collaborative and participatory stage, for both parents and researchers, to be conscious of their 
human-centered thoughts and behaviors, to explore new ecological knowledge and ideas, and to implement action 
for change. 
2-3. Research Site and Participants
L child care center located in Pusan metropolitan city is operated by the philosophy of Eco-centered Early 
Childhood
Education. We were granted permission to study this child care center from a director, 10 teachers, and 48 parents. 
Participants in this study were 10 parents.  Participation was on a voluntary basis.    
2-4. Data Collection
Data were collected throughout six month in fall, 2013. With a joint collaboration of L Child care center, we 
provide 10 sessions of community-based eco-pedagogical program. Data sources were 10 individual interviews, 3 
group reflective collective interviews, seminar activities, reflective writings, and observation notes.   
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2-5. Data analysis
Data were first transcribed in Korean. Based on Brenner’s (2006) analysis of qualitative data, the procedure of data 
analysis was divided into five phases: transcription, description, analysis, interpretation, and display. Initial codes 
were divided into seven theme codes which represented core ideas that came from data. Through a repetitive process 
of coding, the data were reduced into four themes. At the final stage, that is, display, Korean transcripts were 
translated into English. To ensure validity and reliability, a cross-check of findings: triangulation was used. For a 
cross-check, “the multiplicity in the means and types of data gathered is important” (Canagarajah, 2006, p.156). To 
avoid subjective interpretation, we worked with a variety of oral and written data and three researchers. 
3. Four Big Changes
All findings deserve to be discussed; only four important changes of parents will be described here. First, 
participants become aware of their prior human-centered lifestyle. Secondly, they experienced a perspective shift. 
Third, the health education promotes them to be critical food consumers. Finally, parents need to know how to make
connections between ecological knowledge and action. 
3-1. Being Aware of Their Prior (Human-centered) Lifestyle First 
First of all, most of participating parents seemed to be lacking ecological awareness due to lesser ecological 
educational experiences from families, schools, workplaces or mass media prior to their child’s kindergarten year. 
Some parents had spent one or two months in becoming conscious of their own lifestyle. 
I might have simplified the importance of having an ecological mind. I have kept told my 
daughter to take care of trees and flowers; I didn’t. Definitely, we all have a human-centered mind. 
We might talk about environmental crisis. However, we seem to live in a same way as usual. 
The excerpt above demonstrates K mother’s reflection on mind and lifestyle based on the anthropocentric 
perspective. In the first and second discussion, it has been said many times that “we might have lived in a human-
centered way.” 
We might have lived in a human-centered way. Lifestyle upon the human-centered paradigm can 
be destructive to both human beings and nature. I might have thought that the more I consume, the 
better I live. 
The ecological paradigm promotes coexistence of nature and human. This project encourages engagement with the 
natural world by asking existential questions. Questions remind participants of rethinking about human-centered 
attitude, mind, and lifestyle.     
3-2. Perspective Shifts: Asking Questions of Existential Reasons 
During and after every session, parents engaged in open dialogue with other participants and researchers about 
their thoughts of life and reality. By asking questions of existential reasons including “where do we come from?,” 
“why do we live?,” or “where should I head for?,” some parents seemed to experience a slight perspective shift. For 
example, one mother said that “In my case, it was more like a perspective shift.” 
In my case, it was more like a perspective shift. I have not seriously thought the relationship with 
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nature. I thought that trees, rivers, mountains, and even food are just out there. I might have 
simplified the important part of my life. Yes, I am part of the nature.   
An eco-pedagogical key to raise awareness of environmental thoughtfulness was to give them opportunities to ask 
existential questions. Such practical self-awaking questions seems to make them be aware of their binary logic 
pervasive in nature and human. Participants seem to “become something other beyond our rationally assumed and 
narrowed sense of self” (Payne, 2010, p.296). 
Rarely did my husband and I take time to uncover the reasons for living. We were more 
passionate about our daily routine and work. So busy. But busy for what? I am pleased to say I have 
seen my attitude change in my ordinary life. 
The Western consumer lifestyle based on the Western mind-set such as individualism, development and progress, a 
human-centered worldview (Bowers, 2001) permeate into everyday life. Such an attitude leads to a distorted 
understanding of relationship between nature and humans and degrades the role of environmental protection. 
3-3. Being a Critical Food Consumer through Health Education
One of the project seminars involved parents in talking about food production and consumption. Topics were 
related to the questions of where the food come from, how it was produced and distributed, and why it is important 
to know the food circulation.  For example, one of the parents engaged in dialogue about how not to be a “stupid 
food consumer” and to protect the local environment. The reason why the parent referred to the word “stupid” is 
because she has not thought about the actual mechanism of controlling the direction of food production and 
consumption. 
I became aware of the larger system of food circulation. I did not know the actual mechanism of 
food production and consumption. We might be too passive.
One of the participants identified the importance of ecological education (health education) as follows: 
I think not only children but also parents need to be educated on the importance of food 
consumption and the following effect on our body and nature including the environmental crisis. At 
preschools, parents and their children should be encouraged to gain important knowledge about 
food production, consumption, and distribution. It is not easy to gain detailed information about the 
relationship between food consumption and environmental issues even from media.    
Parents could learn the eco-system of the natural world by the topic of health education. They mentioned that it 
was difficult in everyday life to see how food came to their lives. Remarkably, practical ecological knowledge is 
constructed by understanding of reality through their own personal experiences such as food consumption. By 
beginning talking about living boundaries between nature (food) and humans, some participants emphasize 
interrelationship, life exchange, and life solidarity between human and nature. Throughout the project, there were 
discussions that reflect a deeper understanding of the interdependencies within human communities-and between 
humans and nature.  
3-4. Help us Make Connections!
One of the difficulties for both parents and researchers to take action together was to make connections with their 
ecological knowledge and their action. Since the social and cultural atmosphere around participants was not an eco-
friendly mood, it is required to keep creating an atmosphere to raise environmental issues and encourage the eco-
centered lifestyle and parenting attitude. Participant parents’ capacities to address the environmental issues from 
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their own life style and communities’ culture was prominently improved. For example, one of parents who 
participated in the community-based eco pedagogy argues that:  
I think parents in local community should have opportunities to reflect our own lifestyle and 
parenting style through workshops, discussion groups, or learning communities. Not through the 
lecture type. Whenever I participated in workshop, it was not a real workshop. Someone, maybe an 
expert, had prepared their lectures and talked about it. That’s it. However, this project gave us an 
opportunity to recognize our human-centered attitude and the subsequent environmental problems.    
We might need to come together to find important and achievable ideas to live a sustainable life 
in our local community. Having a conversation about “food circulation,” “father shock,” and 
“consumer-based capitalism” was really informative to me. I have tried to inform my husband about 
the importance of fathering in the early age. He did not listen. I hope we can find a way to persuade 
HUSBAND to participate in this project!    
As shown above, to help community members make connections did not mean to give series of expert-led lecture 
with ecological topics and environmental issues to them. Participants understood reality and difficulty through their 
own personal experiences. Community members’ attitudinal shifts and behavior changes necessarily include the 
process of reflection of their own lives. 
4. Discussion and Implication
The purposes of this study aimed to improve parents’ sensitivities towards nature, parenting style and life, and to 
achieve ecological literacy (Orr, 1992) through the community-based eco-pedagogy. This project was an important 
beginning stage where professors, parents, and teachers in child-care centers and kindergartens participate together 
to hold a sustainable life. Throughout the first stage of the community-based eco pedagogy, parents recognized the 
main positive result as raising awareness of their consumer dependent lifestyles which were founded upon the 
anthropocentric perspective.
First, this project provides participating parents with ecological openings in (re)thinking and changing their life 
attitudes, and becoming other that what they currently are. The current eco-pedagogy promotes moving towards the 
possibility of eco-centric attitude. As we have ignored the underlying social and cultural roots of the ecological 
crisis, it was important to be aware of our habituated human-centered lifestyle first. Without clarifying reality 
through their own personal experiences, they might produce and reinforce the anthropocentrism. 
Secondly, the experiential nature of continuous social discussion and individual reflection invites participants to 
challenge their fundamental thoughts and attitudes about nature and life. Ecological awareness is always both social 
and individual. Therefore to nourish ecological life, it is necessary to focus more directly on the deep assumptions 
about the interrelationship between nature and humans. As Lee (2013) suggested in her dissertation with the topic of 
multicultural education, creating learning communities within, between, across schools could be key to give 
community members opportunities to improve ecological literacy. One of the profound ways that community 
members recognize the interrelationship between nature and human was the health education. Topics about food 
production, distribution and consumption leads to thinking of the environment as not just ‘natural resource’ but 
‘nature itself.’
Finally, parents seem to be able to understand and apply ecological philosophy more effectively when educators 
help them make connections. This process was an important step where university professors, researchers and 
community members work together to make a sustainable society. Throughout this study, it was revealed that the 
ecologically centered culture should be shaped in order to promote community members’ individual ecological 
action.
It is important to know our environments-global, national, local, social, and individual spaces. It is also crucial to 
know our interactive positioning of nature and us. As Buell (2006) and Payne (2010) suggested, being ecological 
literate could be a remarkable means to promote an active and participatory eco-citizen in local community, in this 
study, child care center and parents. We need to grasp that possibility in community-based ecological education, 
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including health education, consumer education, eco-aesthetic education (Payne, 2010), eco-literacy education
(Buell, 2006), eco-justice education (Bowers, 2001), eco-art education (Inwood, 2013) and education for sustainable 
and life-circulated society. These gradual opportunities for community members, including parents, would be the 
source of an important means of promoting ecological sensibility, knowledge, and eventually individual and social 
action.
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